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SUMMARY
This disseration addresses a historical-education analysis of events that contributed to
the deterioration of a culture of learning from 1652-1998 among Black South Africans.
Black education was purported to be inferior and unjust.
The previous government spent less on Black education and applied stringent measures
to solve problems besetting Black education. Dissatisfaction among Blacks led to rioting
that unsettled the culture of learning, especially during 1970-1990.
It was only during the 1990’s that the Nationalist government under F.W. de Klerk,
acknowledged the legitimacy of the demands by Blacks for an equitable and just
education.  After Nelson Mandela had been elected as the first Black president of South
Africa, a single education system was formed.  Control and administration of education
was assigned to the nine newly established provinces.  The provinces adopted the
motto : Re a soma – We are working in our schools, for the development of a culture of
learning, especially in Black communities.
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